Abstract. Most of the universities in Europe have started their process of adaptation towards a common educational space according to the European Higher Education Area (EHEA). The social dimension of the Bologna Process is a constituent part of the EHEA and it is a necessary condition for the attractiveness and competitiveness of the EHEA. Two of the main features of the social dimension are the equal access for all the students and the lifelong learning. One of the main problems of the adaptation process to the EHEA is that the teachers have no previous references and models to develop new pedagogical experiences accessible to all the students, nevertheless of their abilities, capabilities or accessibility characteristics. The APEINTA project presented in this paper can be used as a helpful tool for teachers in order to cope with the teaching demands of EHEA, helping the teachers to automatically build accessible pedagogical resources even when the teachers are not accessibility experts. This educational project has been successfully used in 2009 in two different degrees at the Carlos III University of Madrid: Computer Science and Library and Information Science.
Introduction
Nowadays, the use of new technology is growing in every field of education. This technology can be useful not only for students but also for teachers. The proper use of the technology permits to support the students learning, adapting the pedagogical resources and strategies to each student individually, but also permits to support the teachers in the adaptation to the European High Educational Area (EHEA) learning model.
Currently, most of the European universities are adapting their pedagogical approaches towards a common educational space according to the European Higher Education Area (EHEA). More than 40 countries are involved in the EHEA in order to improve the quality and competitiveness of European universities, fostering student's mobility throughout Europe. The convergence towards the EHEA demands new methodological learning process and structural changes that can be summarized in three main pillars when the subjects are been adapted: the new role of teachers and students (the use of student-oriented methodologies), the need to introduce ECTS credits and the importance of transversal competences. This paper and the APEINTA project 1 are focused in the social dimension of the EHEA. Two of the main features of the social dimension are the equal access for all the students and the lifelong learning, which should be used in order to face the challenges of competitiveness, the use of new technologies and to improve the social cohesion, equal opportunities and quality of life.
The APEINTA project is a Spanish educational project where the Spanish Centre of Captioning and Audiodescription (CESyA) and the Computer Science Department and the Electronic Technology Department of the Universidad Carlos III de Madrid collaborate in order to provide inclusive education for all, independently of the students' abilities. This project has two main objectives: first to avoid barriers among the students and the education, proposing inclusive proposals in and out of the classroom; and second, to prevent one of the main problems of the adaptation process to the EHEA: the teachers have no previous references and models to develop new pedagogical experiences accessible to all the students. APEINTA can be used as a helpful tool for automatically build accessible learning courses and to adapt to the EHEA's requirements in its social dimension. Then, APEINTA is student-centered and teacher-centered.
APEINTA 
State of the Art
Different reports, documents and declarations have been generated about the Bologna Process, providing teachers information for facing the challenge of adapting their subjects to the new system. Moreover, different projects as the Turing Educational Structures in Europe project [1] present methodologies and studies for redesigning, developing, implementing and evaluating study programs for each of the Bologna cycles.
The EHEA process began in 1999 in Bologna and the main objectives fixed in the official declaration [2] were adapted and modified through subsequent governmental meetings in Prague (2001 ), Berlin (2003 , Bergen (2005) and London (2007) . The social dimension of the EHEA was included in Prague (2001) and adapted lately. Currently, two of the main features of the social dimension are: first, the necessity of making quality higher education equally accessible to all and second the necessity of responding strategically to the lifelong learning agenda. The institutions may enhance student-centred and flexible learning, tackling the social objective of ensuring equality of access to higher education for all [3] .
